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The suggestions offered in this Teacher's Manual come from 
the 20 teachers who participat�d in the Law Related Education pilot 
program at the end of the 1975-76 school year. We would like to 
share our experiences with you in the hope that the program can 
grow stronger as a result of our experiences. 
Our prefatory comments: 
• The teacher's edition of the classroom book is distinguished
from the student edition only by the red print. The student
edition is exactly alike, minus the red print.
• The book should be used as a "framework" for your classroom
program, but should not be the whole program. There is a
great deal of room for enrichment materials to serve as
supplements to the lessons offerred in the book.
• Before beginning our commentary related to the specific
lessons, we would like to bring to your attention the
information regarding available A-V materials and Community
Resources, both of which require some advance planning.
See the introductory pages of this manual.
• It took most of the pilot teachers a full quarter to complete
their program, most of them teaching "law studies" two or
three times each week.
• Toward the end of this teacher's manual, you will find brief
analyses of some of the different teaching methods appropriate
to law-related education. We hope they prove to be useful
refreshers.
• Although the books appear to be "consumable," please ask your
students not to write in them. They must be used by other
classes.
We hope you enjoy using this law-related education "kit." Have fun'. 
Rich 8alnave 
Coordinator 
Law-Related Education Project 
Providing opportunities for your students to meet community 
resource people -- whether.through field trips or class visits 
requires advance planning. Now is the time to contact the 
school district Community Resources office to set things up. 
The following lessons would be appropriate times for your 






• Anchorage Police Dept.*
• Alaska State Troopers*
• Military Police*
• U.S. Marshall's Office*
• Criminal Court*
• Civil Court*






• Anchorage Town Assembly*
• State Regulatory Agency
• Federal Regulatory Agency
• Legislative Info. Office*
• Lobbyist (consumer, environmental)
• Alaska Children's Shelter
• The Open Door (drug counseling)
• The Family Rap ( 11heavy 11 drugs)
• Child Abuse Board
• The Family Institute
• Alaska Youth Advocates*
• Public Defenders Office
• Prosecutors Office
• Bar Assoc. Attorneys*
e F.B.I.*
• Probation Officer*
• Eagle River Corr. Facility*
• Shoplifting/Security Personnel*
(large dept. store staff) 
* denotes the Community Resource is available through the Anchorage School
District Community Resource Center. Call Pat Gold at 279-4626 if your
class would like to visit or be visited by one of these people.
WHAT DO YOU KNOW 
ABOUT THE LAW? 
Objective: 
Students should be stimulated to learn
about the law and lawmakers. 
• What you see in your Teacher's Manual as Lesson l is actually a
duplication of what is shown on the filmstrip called 11 Law­
making.11 Each page in your Teacher's Manual is an exact dup­
licate of a frame of the filmstrip. In the back of this
Teacher's Manual you will find a short description of how to
use the silent-stop filmstrip. Now is the time to read that
section. The portion of the filmstrip that deals with writing
a proposal (pages 7-11 of the book), can become quite involving
for your students if you decide to spend some time on it.
During the pilot program, two separate elementary classes at
Homestead Elementary School wrote proposals to meet their needs.
One dealt with swimming lessons for the students and the other
dealt with putting their baseball field in good shape. The
following two pages are duplicates of the proposals written up
by the students.
• On page 25 of this lesson, 11 Values Line11 appears. If you have
little experienc
11 
e with the teaching method known as 11Val ues
Clarification see the brief analysis of it which appears at
the end of this manual.
When using a 11Values Line 11 , you could ask your students to:
(1) Stand at the line (row at a time) if you have
many students:
(2) Draw a slash through the line, and initial it,
at the point which reflects their own feelings
and values.
If you like a well decorated room, you could make a 11Val ues L ine 11
by stretching some yarn across the room. The students would write 
their names on index cards which would be attached to the line by 
paper clips. If you leave the line up for several days or weeks, 
students might move their names along the line as their self-awareness 





To discuss that laws evolve £rom the 
values that people who make the laws 
hold important. 
, The basis of this lesson is the idea that every law in our society 
should reflect the values of our society. 
When doing the activity suggested by this lesson, keep in mind that 
values are personal, and we ought not to force students to declare 
their own values. For example, we ought not to go around the.room 
and ask each and every student to tell us what they have written 
in the fill-in the blank exercise at the beginning of Lesson 2. 
We should always allow a student to 11 pass 11 • 
WRITING· A BILL 
Objective: 
Students should become involved in writing 
their own bills. 
. 
• In this lesson, it might be appropriate to bring in an attorney,
or a member of the town assembly. If you choose to do this, you
should do it after all the students have already written their
bills. After finishing their writing the students could share
the problems they had in drafting a well-worded bill. These
problems are what you might want to share with the attorney or
town assembly person. In addition, you might want to ask the
resource person how they go about drafting a bill. For example,
do they solicit information from various groups, so that they
can write an intelligent bill? Who does the actually writing?




Th� student should become aware of theexistence of some of the laws found in the amendments to the U.S. Constitution.
The objective of this lesson is to familiarize students with 
some of the laws derived from the U. S. Constitution. However, 
this lesson is designed in such a way as to become tedious to the 
student. It is too long, and the Constitution which appears in the 
back of the student's book is too difficult to read. 
In order to deal with the 11Readability 11 problem of the U. S. 
Constitution and Bill of Rights, Mrs. Jo King and I have re-written 
some of the ammendments to the Constitution to be more readable to 
elementary school students. This re-written Bill of Rights, along 
with some other amendments, appears at the back of this Teacher's 
Manual. 
If you were to use the re-written Constitution, you could 
assign your students number 5, 6, 7, 8, and 9 from this lesson. 
The assignment would be much shorter than the one presented in the 
book and the document would be much easier to read. 
RIGHTS IN CONFLICT 
Objective: 
The student should grapple with hard 
Constitutional issues which arise when 
basic rights come into conflict. 
• This lesson contains several small cases which actually went
all the way to the U. S. Supreme Court, The students are
1expected to 1Grapple 11 with the difficult issues represented
by these cases. Whefi discussing these cases, the emphasis
should not be on the rules of law, which the Court eventually
delienated. The rules are numerous, sometimes technical, and
constantly undergoing slight changes. Rather, the emphasis
should be on encouraging the student to judge the rule according
to their own conceptions of FAIRNESS. Each student is capable
of doing this, and will benefit by the careful thinking that is
required when questions of 11 FAIRNESS 11 are raised.
Keep in mind, that when conflicts such as those dealt with here
go to the U. S. Supreme:·, Court for decision, the conflicts in­
evitably involve competing values. This conflict is very seldom
a conflict between a good value and a bad value. Such a decision
would be easy to make. Instead, the conflict is usually between
a good value and another good value.
1 When discussing cases such as those presented in this lesson,
you have a terrific opportunity to encourage your students to
think in a more rigorous and analytical fashion then they are
used to. You o�ght to be sure that the student identify at least
two good values which are in conflict in each case. After id­
entifying the two good values, the student should develop arguments
for each side as though they were trying to persuade the judge that
that value should prevail. In managing this task, you might divide
your class into various 11law firms 11 and assign each 11firm11 one side
of the argument. Their task would be to represent that client,
and try to persuade that judge parenthetically students or teacher
that their side is the right side. Or, you could handle these
cases in a debate fashion. When your class has developed all the
arguments that you think can be developed, you might want to list
them on the blackboard so that the students would be able to see
them all at once. This will aid the students when the time comes
to weigh one sides arguments against the other. Before making a 
11final judgement as what is fair 11 , the students should test each
others arguments by applying them to slightly different fact situa­
tions. What seems like a good rule in one situation often times
will appear to be a weak rule when applied to a new situation.
In the end, the class should make a judgment as to which side of
case should prevail.
LESSON 10-cont'd. 
1 For further comments about how to handle these cases, see the 




The students should know 0£ the structure 0£ the 
lawmaking bodies at the iederal, state, and local 
level. The students should be familiar with some 
oi the lawmakers who represent them and what 
these people do. 
11 11 In preparation for making the House of Law-Making, the
students are asked to fill out the assignment sheet on page 58 
of their books. If we look upon the assignment sheet as a way 
of getting the students to memorize the names of public officials, 
then we are missing the boat. It would be a tedious and difficult 
assignment if that were all we were interested in. Instead, we 
should be as king ourselves, 11 How can we find out who bur public 
officials are? 11 Prior to handing out the assignment sheet to the 
students, time should be spent addressing that very question. Ask 
the students to imagine that they are very concerned about a public 
issue, Ask them how they would go about finding out who they could 
contact. In the Teacher's Manual, >the note to the teacher suggest 
that sources of information for this assignment sheet include the 
League of Women Voters, The Board of Election Commissioners, and 
local public libraries. In addition, you could also call either 
the Anchorage Daily News or the Anchorage Times, or the Court House 
Library. It is far more useful for the students to learn how to 
find information then it is for them to memorize the names of the 
officials. 
Below is a listing of all of the officials asked for on the 
assignment sheet that you might not be familiar with: 
(See following 2 pages) 
ANCHORAGE ASSEMBLY 
Sullivan, George M. 
Mayor 




Besser, William A. 
Brannon, Ernest 
Cambell, James 0. 
Chiei, Jr., Fred D. 
Dickson, George 
Hart, Richard (Dick) 
Marsh, Bernard L. 
Selkregg, Lidia L. 
Smith, Don 
DISTRICT COURT 
Dorothy A. Tyner 
Joseph J. Brewer 
John D. Mason 
Warren A. Tucker 
Virgil Vochoska 
Alexander 0. Bryner 
Laurel J. Peterson 
ALASKAN SUPREME COURT 
Robert Boochever, Chief Justice 
Jay A. Rabinowitz 
Roger G. Connor 
Robert C. Erwin 
Edmond W. Burke 
SUPERIOR COURT 
Ralph E. Moody 
Seaborn J. Buckalew, Jr. 
Eben H. Lewis 
C.J. Occhipinti 
Peter J. Kalamarides 
James K. Singleton 




U.S. SUPREME COURT JUSTICES 
Warren E. Burger, Chief Justice 
Potter Stewart 
John P. Stevens 
William J. Brennan, Jr. 
Byron R. White 
Lewis F. Powell, Jr. 
Thurgood Marshall 
Harry Blackmun 
William H. Rehnquist 
SENATE HOUSE OF REPRESENTATIVES 
NINTH ALASKA STATE LEGISLATURE 
1975 - 1976 
(Prepared by the Legislative Affairs Agency 1/19/76) 
Bradley, W.E. 11Brad 11
Butrovich, John 
Chance, Genie 






Meland, H.D. 11pete 11







Ti 11 ion , Cl em 
Willis, Ed 
Ziegler, Robert 
Anderson, Nels A., Jr. 
Beirne, Helen D. 
Beirne, M.F. 11Mike 11
Bradley, Bob 
Bradner, Mike 
Brown, Fred E. 
Buchholdt, Thelma 
Cotton, Samuel R. 
Cowper, Steve 
Davis, Larry T. 
Duncan, Jim 
El-iason, Richard I., 1 1Dick 11 








Huntington, James H. 
Itta, Branda T. 
Kelley, Ramona M. 
McKinnon, Joseph H. 
Malone, Hugh 
Miller, Mike 




Parker, William K. 
Parr, Charles H. 11 Charlie11
Rhode, Leo 
Rudd, Lisa 
Smith, Theodore G. 
Specking, Keith W. 
Sullivan, Susan 
Swanson, Leslie E. 11 Red 11
Urion, Richard K. 
Wallis, Tim 
A BILL BECOMES 
A LAW· 
Objective: 
Students should learn how a bill becomes 
a law. 
• At the back of this Teacher's Manual you will find a chart which
traces the steps that a bill takes to become a law. Your students
might enjoy making-a large chart that would cover one wall.
In addition, 11 LAvJ-MAKING KIT, 11 contains a source book for the
teachers use called 11The Making of Alaska Law. 11 If you find
· the three pages describing the legislative process at the end
of the teacher's book to be insufficient for your own knowledge,
this source book would be what you are looking for. It is about
15 pages in length and should answer all your questions about
how laws are made in Alaska.
• This lesson is perhaps the most enjoyable lesson in the book
for students. In the pilot program, it received high praise
from all the teachers. In fact, the students at one school
(Jeanne Krasnowski 1 s class at Gladys Wood Elementary School)
liked the process so much that whenever a change in day to day
class procedures is suggested, the students write up the pro­
posed change in a form of a bill, and walk it through the pro­
cedure outlined in Lesson 12.
THE LOBBYIST 
Objective: 
The students should learn the £unctions 
of a lobbyist in in£1uencing legis_lation. 
This lesson is an excellent one in which to involve a corrmunity 
resource person. You could call the Community Resources Office of the 
School District, and request a lobbyist to come to your classroom. 
While it is true that most full-time lobbyists are found in Juneau, 
there are many part-time lobbyists that represent less moneyed groups 
here in Anchorage. For example, frequently the Director of a Local 
Environmental Group or Consumer Group will spend a few days each year 
lobbying in Juneau. This kind of person can be found in Anchorage 
the rest of the year. In addition, people on the public relations staff 
of the larger oil companies here in Anchorage might be capable of coming 
to your classrooms to describe his/her day, and how he or she is re­
gulated by law. 
CONSTITUENTS 
Objective: 
Students should learn how constituents 
can in£1uence lawmakers. 
• Below you will find santple letters that are written to legislators
from citizens. If the students in your class are interested in
any local issues, it might be fun for them to write letters to see
what response they receive. You might have them look in the news­
papers to identify some of the issues by looking in the editorials
or in the letters to the editor.
• If a town assembly perso� visits your classroom, a good question
to ask is this: What are the different ways that people use to try
to persuade you when it comes time to vote ori a piece ,of legislation?
(Letters to your office, letters to the newspapers, picketing with




The following informatioh is· intended to help those of us who 
had little personal exp�rience with Values Clarification as a class­
room teaching strategy. It has been adapted from 
Personalizing Education: Values Clarification and 
Beyond, by,Leland and Mary Howe, Hart Publishing 
Company, Inc., N. Y., 1975. 
\ .  
·I .. WHAT IS VALUES CLARIFICATION?
Values Clarification is not an attempt to teach students 11right 11
and 11wrong 11 values. Rather, it is an approach designed to 
help students prize and act· upon their own freely chosen 
values. Thus, Values Clarification is concerned with the pro­
cess by which students arrive at their values rather than the 
content of these values. To implement the Values Clarification 
approach in the classroom, the teacher uses strategies which 
help students learn to: 
l, Choose their values freeJy. 
2. Choose their.values from alternatives.
3. Choose their values after weighing the consequences
of each alternative.
4; Prize and cherish their values. 
5. Share and publicly affirm their values.
6. Act.upon their values
7. · Act upo� their values repeatedly and consisteritly.
These seven steps have come to be known as the valuing process 
of choosing., priiing, and a�ting. For a detailed discussion of 
this valuing process and the Values Clarification approach 
which grows out of it, consult Values and Teaching by Raths, 
Harmin, and Simon or Readings in Values Clarification by 
Kirschenbaum and Simon. 
Why is it that Values Clarification is an important teaching 
strategy for lawrelated education? 
Because,_when confronted with legal pr6blems and issues which 
reflect several different sets of social values, the students 
are likely to experience varying degrees of confusion and 
conflict regarding their own· values ..... ....... so, the time i.s 
right to do some clarify1ng exercises. 
II. GUIDELINES FOR USING THE STRAT[GIES:
The following guidelines must b� followed if the str�tegies
are to be used successfully:
1. The teacher must be accepting and non-judgmental of student
responses. Nothing kills personal inquiry quicker than ver­
bal or non-verbal.indications that the teacher is looking
for and willing to accept only ''right answers." The
teacher must. never use values cl-arification strategies 
1 1· to moralize or teach co.rrect va 1 ues. "
Z. The teacher must encourage other students to be accepting
and non:judgmental, thus promoting a climate of respect,
trust, openness, and diversity in the classrocim.
3. The teacher-must respect, and demand that others respect,
individual privacy. He must allow students to "pass" or
not participate in any personal inquiry and values activi­
ties.
4. · The teacher must not grade student� on the personal or
values content of their written and verbal responses.
5. The teacher must respect and protect the confidentiality
of student responses and not report personal information
gained via the_strategi�s to individuals outsid� the class­
room.
6. The teacher must model the behavior he hopes to elicit
from students and be willing to open himself to personal
inquiry even if the questions that students ask are dif­
ficult. Of course, the teacher a 1 so has. the right to
"pass." The teacher should participate in the strategies
whenever p6ssible. ·Frequently, particularly in the lower
grades, she may need to wait until all the students have·
.answered before giving her own �nswer, because many students
will have trouble accepting the idea that the teacher is
not necessarily' supplying the "right" answer. The teacher
may need to repeat each time she answers, "This is my
value but it doesn't have to be your value. I believe
that each person has a right to hold his own values, even
if they are very different from mine."
III. QUESTIONING STRATEGY:
Frequently, the val0e of the classroom acti�ity will depend on
the quality of the questions asked during the follow-up of the
activity. Your questions m�st be neutral. That is, they must
not suggest a "right" value; they must not lead the student
to a value decision predetermined by the teacher. Conse­
quently, the ways in which questions are asked -- the actual 
w6rds chosen -- become very important. The kinds of question� 
you will want to aik are those which will help the student: 
l. Expres� his values, attitudes, beliefs, and viewpoint;
2. Clarify his position or feelings;
·3. Examine the reasons for his views;
4. Consider the alternatives;
5. Analyze the consequences related to his position and other
al terna ti ves;
6. Make decisions about what is "right" or "good."
Now, we all know.that it's "easier said than done.'.' We have 
to get down to the real nittus-grittus (that's legal lJtin 
for "nitty-gritty") and f�gure out how to ask those sorts of 
questions. Below is a little chart which provides samples 
of how·you might-begin each of the types of questions des­
cribed above: 
·
Expression of Position: Where do you stand? 
How do you feel about .... ? 
·Defi�ition/Clarification What do you mean by ... �? 
of Position: Could you explain that further? 
Reasons for Position: Why do you think you feel that way? 
How do you.think you arrived at 
that view? 
Alternatives to Position: What are some alternative to your 
position? 
How might this be approached 
in-another way? 
Consequences of Position: What might be the result if . . .  ? 
What effect might that have upon ... ? 
Evaluation of Position Which appears most desireable? 
functional? Why? 
Below are sample sets of questions which may help.to give you an_ 
idea of how to phrase the, follow-up questions to your activity. 
$et #1 : 
How do you feel about the. (choice, action, situation) faced 
by ________ ? 
What other ways could _________ (have acted/solved 
his problem)? 
What would you have done? 
Have you ever faced a similar problem? 
What did you do? 
What were·the consequences of y6ur action? 
Set #2: 
How do you feel about what took place? 
Do you think such things happen oft,en? Why? 
What different.attitudes do people have toward this problem? 
What is your attitude? 
Is there anything you can do about it? Is there anything you 
want to .do? 
What might happen if you did something? 
Set #3: 
What problem or problems are brought out or dramatized in 
this selection/picture? Which of these problems if are. 
greatest concern to you? 
Think of all the different possible ways that there are to 
solve or cope with thi� problem. List them. 
Which of these alter�atives do you think are the best 
solutions to the problem? Do your feelingi support your 
thinking? If not, can you explain this? 
Have you ever done anything about thi� prciblem in the past? 
Was it consistent with what you now think and feel is. 
the best solution? 
What were the consequences of what yo0 did? 
Can you think of anYthing.you would want to do concerning 
this issue? 
Others: 
What are the consequences of the decisions we have made and· 
the actions We have taken? 
What are some alternative ways we could have handled that? 
Are we making d�cisions a·nd taking action that we want to take? 
Are we proud of our actions? 
Are we proud of our city? 
Are we choosing fre�ly? 
What db our actions say about what we.value? 
Are our decisions and actions contradictory? 
. Is this teally ·the kind of city we had in mind
What are the problems we face? 
What have we learned? 
How do we feel about what is going on? 
? 
PLf\YlRG
' .  
The following information is intended to help those of us who have 
have little personal experience with Role Playing as a classroom 
teaching strategy. It has been adapted from 
Three ·Teaching Strategies for t�e Social Studies, by 
Bruce Joyce, Marsha Weil and Rhoada Wald, Science 
Reasearch Associates, Inc. , 1972 
DESCRIPTION OF THE STRATEGY: 
In role playing as a teaching strategy, students explo�e human 
relations problems by 'enacting or improvising problem situations and 
then discussing the enactments. Role playing gives participants 
a r.ich sample of human interaction· to an9-lyze in oraer to clarify 
behavioral alternatives, values, and conflicts. At -the same ·time, 
because it is role-playing rather than a realistic situation, 
the participants can analyze their own behavior and submit their 
behavior to criti.cism without the punitive consequences likely 
to occur when a real conflict is explored. For example, in a .role 
playing situation one can behave dishonestly and theh carry on 
a discussion of honesty and dishonesty and one's own feeling 
about it. Through role playing one can also enter into unfamiliar 
roles. The class bul·ly or leader can experience how it feels to 
be left out, shy, or made fun of. Role playing may also be con­
sidered· a geAeral process in which social problems are dealt with 
through action. Students define the p�oblem, delineate alternatives, 
experience the consequences through role playing, and. analyze the 
consequences. As a process, role playing develops inquiry skills 
and provides practice in decision making. 
Role playing is not likely to be successful .if one simply suggests 
it to the students, tosses out a problem situation, persuades a 
few - children to act it ·out, and then conducts a discussion about
their enactment. One well-developed model of role playing suggests
that the activity 'consists of nine steps. *
l. Warm up the group;
2. Select the participant� ;
3. Prepare the observers;
4. Set the stage;
. 5. Enact; 
6. Discuss and evaluate;
7. Reenact;
,8. Discuss �nd evaluate; 
9. Share experiences and generalize.
These steps are described in a chart on the followin� pages. 
This particular role playing model was develop�d by Fannie and 
· George Shaftel•.
STEP ACTIVITY 
l. Warm up the group Identify or introduce problem with a 
• .simple, narrativ�, description
Make problem explicit 
• use examples
• ask student for examples
Speculate on or interpret story 
, ''How might the story end?" 
or "What is· Sam'.s problem 
and what can he do about it?" 
2. Select participants Describe roles 
• ask students what the characte•
look lik�, what they feel like
and.what they might do.
Choose role �layers 
. • volunteers only 
• avoid child who will give
"adult-oriented, socially
acceptable" interpretation
. . .. .  it dampens discussion. 
3. Set the stage Get inside the problem 
• Give students a few (2-3)
mi�utes to plan their actions.
No need to plan dialogue. (Pr'i
pare . obs,ervers during this t"inH
Restate Roles 
t Ask players to introduce them­
selves to the class. 
Set line of action 
• When they return to the class,
ask a few questions; e. g. ,
where the enactment is taking
place, whether anyone else is
0resent, etc. Be sure the stu­
dents in the class have all
their questions answered so
that they understand the role
play.
4. Prepare the Observers Assign observation taski 
• ."Now when you watc�, consider ..
Is it realistic? 
Which'actions helped and 
which actions hurt? 
What alternatives might havl 
been enacted? 
How did X-a�tor feel? 
5. Enact Begin Role Play 
.Maintain role play 
Break role play 
• whenever one alternative has
been "played out. "
6. Discuss and evaluate Focus on action in role play 
• behaviors and consequences
Shift to alternative pfoposals 
• expected consequences
• 7. Reenact Play revised roles, suggested next 
steps or behavioral ·alternatives 
• this is the time when the stu­
dents can try out their alter­
natives, safely, to determine
what the consequences might be.
8. Discuss and evaluate As in step 6 
9. Share experiences and
generalize Share similar experiences 
Formulate general pri�ciples of 
conduct. 
CASE-srUbY 
I. WHAT GOOD IS IT?
The CASE STUDY approach 
• encourages student thinking at the higher
cognitive levels of analysis, synthesis and
evaluation;
• is appropriate for teaching concepts;
• lends itself to a variety of teaching
styles and uses.
II.ANATOMY OF A LEGAL CASE:
1. Title of case; name of story.
2. Facts - a description of the circumstances which occurred
that raised the legal question. 
3. Issues -- The legal problem(s) which result from the factual
situation - posed as a question. 
4. Arguments - The different reasons presented by the two
adverseries for resolving the issues in 
favor of their respective sides. 
5. Decision - How the Court answered the issue. The
conclusion they came to. 
6. Reasoning - What factors the Court took into consideration
in reaching their decision on the issue. 
II I.MATERIALS: 
"Cases" can be actual court opinions, hypothetical stories, real 
stories (non-legal), films and filmstrips, incidents from literature 
(e.g., the Ugly Duckling, Aesop's Fables), newspaper stories, 
historical narratives. 
-Ill E > i ,1 •
The materials contained in local newspapers and other community 
publications can be very useful in a law studies program. The editorials 
and letters to the editor usually provide a wide range of viewpoints on 
current controversies and issues at the local, state and national levels, 
and are particularly useful in encouraging students to compare and 
contrast various points of view on-a subject and to formulate conclusions 
based on reason and critical analysis. 
The politically and socially oriented cartoons frequently appearing 
in newspapers can also be used by the law studies teacher to promote 
classroom discussion and to develop visual analysis skills in students. 
An approa�h developed by the New York State Education Department* 
to encourage VISUAL ANALYSIS of graphic materials by students relies upon 
five types of questions asked in the following sequential order: 
1) Identification Questions-focus on the elements in the visual.
2) Relationship Questions-establish associations between or among
the elements in the visual.
3) Analysis Questions-center on interpreting the central theme or
meaning of the visual.
4) Application Questions-seek to apply the main idea in the visual
to different situations and/or new settings.
5) Personalization Questions-promote student expression and re­
flection upon their own beliefs and values as they relate to the
central theme of the visual.
These questions are sequenced so that each successive type of 
question is highly dependent upon those which have preceded it. This 
approach may be used with pictures, charts, graphs, maps, cartoons, and 
any other visuals. 
* This approach is fully discussed in Teaching About the Law, by Ronald
Gerlach and Lynne Lamprecht, W.H. Anderson Co., ]975�
SAMPLE APPLICATION OF  THIS QUESTION ING APPROACH: 
The. following discussion guide represents an application of the 
questioning approach described above, to the cartoon appearing here. 
1) Identification Question
• Describe all the things you see in the drawing.
2) Relationship Question






3) Ana lys is Questions
• What point is the a rt ist attempt ing to make through the drawing?
• What is the cen tra l theme of the drawing?
4) Appl icat ion Quest ions
• Do you think th is wou ld  a pply to our schoo l?
• Can you th ink  of other situations that m ight  be s imi lar  to t h is one?
-in the school sett ing? -in the commun ity?
5) Persona l i zat ion Questions
• How do you feel about the a rt ist's viewpoint? Do you agree or
d isagree with it?
• What, i f  anyth ing, do you th ink should be done concern ing th is
sub iect? How? Why?
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Speech a n d  p rotest 
S t ruggle for women's  r i g h t s  
Her itage i n  b l a c k  
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P R ES I DENTS - U . S .  
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FIL"S 
BELOW ARE ALL THE FILMS LIS TED IN THE ANCHORAGE SCHOOL DISTRICT 
INSTRUCTIONAL MEDIA CATALOG , WHICH SEEM TO DEAL WITH LAW-RELATED EDUCATION . 
ON THE PREVIOUS PAGE , THESE FILMS ARE ARRANGED BY TOPIC; 
ARRANGED BY NUMBER . 
F -1 1 0  
P O L I C E M A N  W A L T  L E A R N S  H IS 
JO B 
B F A ,  1 958 P - I  
1 0  m i n .  C o l o r  
S h ows a y o u n g  p o l i c e  " R o o l< i e "  
g o i n g  t h ro u g h  b a s ic t ra i n i n g  w i t h  
o t h er p o l  i cemen and h i s  f i r s t  d a y
o n  t h e  j o b .
F - 1 1 8  
HOW A B I L L  B E C O M E S  A LAW 
FL E E T ,  1 960 S 
1 5  m i n .  B & W  
S h o w s  ea ct1 s tep  i n vo l v ed i n  ,n a k i n g  
a b i l l  a l a w .  C o v e r s  a l l  p o s s i b l e  
ways  o f  c re a t i n g  new l a w s ,  
i l l u st r a t i n g  t h e m  w i t h  d r a w i ngs ,  
maps ,  g ra p t1 s  and c h a r t s  and ac tua l  
sce ne s  of  gove r n m e n t  g ro u ps i n  
ac t i o n .  
F - 1 2 1  
T -M E N  O F  T H E  T R E AS U R Y  D E P T .  
M O T ,  1 948 I -S 
1 8 m i n .  B&W 
D r a ma t i zes t he d u t ies of  the  T-M�n 
o f  t h e  Treasury Depa r t me n t .  T e l l s
t h e  s t ory of t h e  s i x  l a w  e n f orce men t
agencies a n d  depict s t h e  cl ose cooper ­
a t i o n  t ha t  f)reva i l s a mo n g  the en­
f orce me n t  u n i t s .  S hows s m ugglers
a n d  "scratch e r s "  t ry i ng to outwit  the
T -M e n .
F - 1 2 2  
C O N ST I T U T I ON O F  T H E  U .S .  
E B F ,  1 956 I -S 
22 m i n .  C o l or 
Shows the  per�on c1 l i t ies ,  t t1e 
d i f fe rences  and l 11 e  needs wt1 i c h  
c r e a t e  t h e  co m p rom i ses  O l l l o f  
wl1 i c l1 t h e  U n i t e d  St ates  
const i t u t i o n  enier ged .  
- R .  B .
F - 1 66 
W H Y  WE R ES P E C T  T H E  LAW 
Coronet ,  1 950 S 
1 4 m i n .  B&W 
E x p l a i n s  the  importance  of  l a w  , n  
keep i n g  order  in  a soc ie t y ,  s t,ows 
l l1 a t  respe c t  for  t h e  law i s
devel oped b y  a rea l iz a t io n  that  l aw
rep resen t s  accu m u l a t e d  w i sd o m
t t1 a t  i t  i s  i n  h a rmony w i t h  l a w s  o f
n a t u r e  and l l1 a t  I t  i s  necessary to
p reve n t  t r o u b l e .
F -602 
STAT E L E G I S LATU R E  
A C A ,  1 948 
2 2  m i n .  
1 -S  
B & W  
I l l u st ra t e s  t h e  w o r k  o f  t h e  · st a t e  
l eg i s l a t u r e  by t ra c i n g  l l1 e  p rogress
of  a b i l l .  S l1ows h o w  a b i l l  
o r i g i n a tes ,  i s  p assed t 11 r o u g h  t il e
l e g i s l a t u re a n d  I s  s igned b y  t l10
govern or .  I nc l u de s  a seq uence
sh owing  t il e  l a w  b e i n g  tes ted  in t h e
state  su p reme cou r t .
F -6 1 7 
A LAW I S  M A DE 
M cGraw-H i l l ,  1 96 1  
28 m i n .  
s 
B & W  
A n  a n im at ed c l1 a r t  e x p l a i n s  t t1 e  
s t e p s  t h r o u g l1 w l1 ic h  a b i l l  becomes 
a l aw. F o l l ows t h e  l1 o u s i n g  act  o f  
1 9 5 9  from i t s  genes i s  t o  i t s  
approva l  by  t h e  pres ide n t .  
N a rr a t i o n  b y  S e n a t or J oseph C l a r k  
o f  Pen n sy l v a n i a .
F-620
F.8. I .  ( F E D E R A L  B U R EA U  OF
I N V ES T I G A T I O N )  
M c G r a w -H i l l , 1 9 5 7  1 -5 
2 7  m i n .  B & W  
Desc r i bes  t t1 e  h i s t o r y ,  per son n e :  
t r a i n i n g  m e t h od s  a n d  l a b o ra tory  
tec h n i q u e s  of  t ile F . 8 . I .  under  t h e  
l e a d e r sl1 i p  o f  Edgar  H o o v e r .  Shows
how cert a in famous  c a ses  have  been
so l ve d .
HERE , THEY ARE 
F-6 5 5
T H E  P O L I C E M AN 
E B F ,  1 9 5 5  P- I
C o l or 1 1  m i n .  
F o l l o w s  a p o l iceman o n  h i s  regu l a r  
d a y ' s  w o r k .  E x p l a i n s  t il e  u s e  o f  t h e  
two-way rad io c o m m u n i ca t i o n  on 
m ot o r c y c l e s  a n d  cars .  I l l u s t r a tes 
p e d e s t r i a n  and veh i c u l a r  t r a f f i c  
sa fe t y ,  rescue work a n d  
a p p re h e n sion  o f  a speed i n g  d r i v e r .  
F-7 5 8
T H E  T R U E  STO R Y  O F  A N
. E LEC T R O N
C F ,  1 9 6 2  S 
56 m i n .  C o l o r  
F o l l o w s  an  a c t u a l  c o ngress io n a l  
e lec t i o n  c a m p a ign  f ro m  t h e  
p r i m a r i e s  t o  t h e  p ost  e l e c t i o n  
eva l u a t io n s. D i sc u sses  v o l u n teer  
w o r k e r s  f i n a n c i a l  su p p o r t ,  
reg i st r a t i o n ,  p u b l i c i t y  a n d  
g e t  o u t  t il e  v o te p rojec ts .  
F-7 9 5
S P E A K E R  O F  T H E  H O US E 
J O U , 1 964 S 
2 1  m i n .  C o l o r  
Ex a ,n i n e s  res o o n sl b i l l t l e s  a nd 
ac t i v i t i e s  of t 11 e  speaker  of a t y p ic a l  
s t a t e  a ss e m b l y  d u r i n g  t h e  c o u r se of  
a l e g i s l a t ive  d a y .  S p e a k e r  i s  shown 
f u l f i l l i n g  h i s doub le  ro le  as  
p o l i t i c i a n  a n d  lawma k er .  
F-827
TH E S U P R E M E  C O U R T
E B F ,  1 9 5 4  S 
1 8  m i n .  B & W  
D i scu sses I1 l s tory a n d  f u n c t i o n  of  
t i le  su p reme cour t .  R e l a te s  t1 ow 
the c o u r t  . g a i n e d  its p ower  to  
d e t erm i n e  t h e  c o n st i t u t i o n a l i t y  of  
f e d e r a l  and s ta te  l aws .  I n d i c a t e s  
su preme c o u rt p rocedu re I n  m a k i n g  
d e c i s i o n s .  
F-1 2 3 5
E Q U A L I TY U N D E R  L A W :  Lost
G e n e r a t i o n  o f  Pr i nce  Edwa r d  C o u n t y
E BF ,  1 967 5 
25 m i n .  C o l o r  
W h e n  Pr i nce Edwa rd C o u nty , V a .  
c l o sed i t s  p u b l ic sch o o l s  ra ther  t h a n  
i n tegrate t 11em, a genera t i o n  o r  
N eg ro c l1 i l d r e n  l o s t  four  years  of  
educ a t i o n .  T h e  Pr ince Edwa·rd c a se 
w a s  f o u g h t  in st a te  and federa l  
courts ·  a sup reme Court  i nj u n c t i o n  
reope 1�ed t h e  sc h o o l s  a n d  9 9 %  of  
the  w h i te c l1 l l d r e n  c o n t i n u e d  to 
a t t e n d  p r iv a t e  sch o o l .  
F - 1 2 3 6
J UST I C E  U N DE R  LAW: The G i d e o n
Case
EBF,  1 966 
2 3  m i n .  
5 
C o l or 
S h ows the  concept  o f  J u s t ice  i n  
t e r m s  o f  t h e  case o f  G i deo n vs. 
Wa inwr ight  ( 1 96 3 ) .  Des igned t o  
enco u r age  s t u d e n t  I n q u i ry a n d  c l ass 
d i sc u s s i o n .  
F-1 2 4 4
I N T E R R OG AT I O N  A N D  C O U N S E L
C F ,  1 96 7  5 
22 m i n .  C o l o r  
T11e f i r st f i l m  is  an  I n t r o d u c t i o n  to  
o n e  of t h e  profound con f l i c t s  o f  a 
f ree  soc iety,  how a gove r n m e n t  is  
' to e nforce order w h i le prov id ing  
Just ice  a n d  a ma xi m u m  of  freedo m 
to t h e  Ind iv idua l .  
F - 1 4  G 3 
BI L L  O F  � I G H T S  I N  AC T I ON :  
Freedom o f  R e l ig i o n  
B F A ,  1 966 1 -5 
2 1  m i n .  C o l o r  
I n  an  e m ergency t1 c a r i n g  l awyers  
a rgue  t l 1e  c o n s t i t u t io n J I  i ssu es  i n  a 
t ra n s f u s i o n  case i n  wh i c l1 t 11 e  l r f e  o f  
a n  u n born  c h i l d  i s  t h r e J t c ned 
because  o f  t 1 1e  b e l i e f s o f  l l1c  
parents .  T h is d ramat ic  f i l n1 i s  open•  
ended .  
F -1466
J U S T I C E  BLAC K & T H E  B I L L  O F
R I G H T S
B F A ,  1 9 69 5 
32 m i n .  C o l o r  
Assoc i a t e  J u s t i c e  H u go M .  B l ack , o f  
the S u preme C o u r t , h a s  been ca l l ed 
t t1 e  C o u r t ' s  p l1 i losopher .  I n  t h i S  
i n t erv iew w i t t1 C BS News 
Co rrespo n den t s  E r ic  Sev cJ r e i d  and 
M a r t i n  Agron sky , J u st ice B l acl< 
d i sc u sses t h e  poss ib le  c o n f l ic t  
between c o ns t i t u t i o n a l  l a w  c1nd 
m or a l i t y ;  f reedom of  speecl1 ; and 
pol ice p owers ve r s u s  t tie  r ight  o f  
the  accused.  
F - 1 4 8 7
D A Y S  O F  W H I S l�EY G A P
N F BC ,  1 9 6 6  5 
29 m i n .  B & W  
F i l m  t e l l s  t 1 1 e  s t o r y  o f  t l 1e 
N o r t h west  M o u n ted Po l ice  Jnd how 
t 11ev  tamed t 11e  w i l d  C an c1 d i .1 n  west .  
I l l u s t ra t e d  wi l l l  r a re  p h o l o(J r t1 p l1s ,  
a r t i s t s ' ske lcl 1es ,  .1n d  i n t e rv iews 
w i t h  o l d t imers  .1 11 d veter .i n s  o f  t t1e  
o r i g i n a l  force .  
F-1 6 2 0
J U ST I C E ,  L I B E R T Y  A N D  LAW
CF,  1 97 1  5 
22 m i n .  C o l o r  
The f i r s t  fi  I m  i s  a n  i n t r od u c t i o n  to  
o n e  o f  t 11e pro f o u n d  con f l i ct s  o f  a 
f ree  socie ty ,  h o w  a gove r n m e n t  I s  
t o  e nforce o r d e r  wl1 i l e  pro v i d i n g  
just ice  a n d  a ma xi m u m  o f  free d o m  
to  t h e  i n d iv i d u a l .  The f i l m  sets  t 11e  
B i l l  o f  R igh t s  in  h i s t or i ca l  perspec­
t ive and i n t ro duces t he s p e c i f i c  
a m e n d m e n t s .  
F-1 632
G OV E R N I N G  T H E  STATE
McGraw-H I i i/C o n ,  1970 5 
1 1  m i n .  Co lor  
The G o\1 e r n o r ' s  r o l e  a n d  the  ro le  of  
t h e  s t a te l e g i s l a t u r e  are  e x a m i ned as 
t h ey formu l a t e ,  d i sc u ss and p ass 
leg i sl a t io n  for  t h e  g oo d  o f  t he 
peop le  l iv i ng In the  s ta te ,  
F-1 6 5 5
W H Y  WE H A V E  L A WS 
LC A ,  1 9 7 1  
1 0  m i n .  
I-<.-P 
C o l or 
A n  a n i mated story i n troducing the  
bas ic  concept  of l aws .  C o n cl udes 
t h a t  n o  one ca n l ive peace f u l ly 
w i t h o u t  r u l e s  a n d  that  i f  people 
help ma k e  t h e i r own laws they w i l l  
usua l l y  ma ke f a i r  o n e s. 
F-1 6 5 7
S H EPPA R D  C A S E :  F R E E  P R ESS
VS F A I R T R I A L B Y  J U R Y
E B F ,  1 97 0  1 -5 
2 6- m i n .  Color 
A study or  the t r i a l  o r  O r .  Sam 
Sl1epp ard i n  1 95 4 .  Docume n t a ry 
footage of key f igu res a n d  re-­
e nactme n t  of t11c c r i rne reveal  l l1e  
c o n f l i c t  between f reedom or  t h e  
p r ess a nd t i l e  r i9l1 t o f  t l 1e  accused,  
A l so i nc lu de d  a re excerpts  fro m tile 
Su preme C o u r t ' s  d ec i s io n  in 196 1 ,  
revers ing t h e  o r i g i n a l  v e rd i c t .  
F - l  7n6
F R EE D O M  TO S P E A K :  PEOPLE
O F  NEW Y O R K  V S  I R V I N G
F E I N E R
E B F ,  1 967 5 
23 m i n .  Co lor  
Ba sed o n  t h e  cc1se o f  F e in e r  v s. N ew 
Y o r k ,  t h i s  c a se s tudy e xa m i nes  a n d  
investiga tes  t 1 1 e  b a s ic f r e e d o m  of  
ex p ress io n .  T h e  c ase o 'f  a c o l l ege 
boy c o nv icted of d i sorderly  c o n­
d u c t  i s  f o l l owed by a n  a n a lys i s  o f  
t11e major i ty  a n d  d i s se n t i ng o p i n­
i o n s  of t h e  J u st i ces. 
F-1 7 0 7
S P E E C H  A N D  P R OT E S T
C F, 1 969 5 
22 m i n .  C o l o r  
Th ira i n  a se r i e s  o n  t h e  C o n s t i t u­
t i o n .  T h e  f i l m  p rese n t s  e nac l ed 
e p i sodes w i t h  p rov i s i o n  to stop t 11 e  
p rojector f o r  d i scu s s i o n  between 
sequences .  For  the teacher w h o  i s  
p repared t o  e nc o u r a g e  i n d u c t ive  
l e a r n i ng ,  
F-1 7 6 1
T H E  S T R U G G L E  . F O R W O M E N 'S 
R I G HTS 
S N D ,  1 9 7 2  
1 5  m i n .  
1 -5 
B & W  
A p ic tor i a l  cava l cade  o f  t h e  peo p l e , 
p l a ces  a n d  eve nts  t 11 a t  have g i ve n  
I mpetus  a n d  l e a d e r s h i p  to  t h e  s t r u g .  
g l e  for  wo me n 's r i g h t s .  
F-1 8 1 9
WHY W E  H A V E  E L E C T I O N S  -
T H E  K I N G  OF S N A R K
LC A ,  1 97 3  P 
9 m i n .  C o l o r  
A t a le s e t  I n  a my t h i c a l  ki ngdom 
demo nstrates  t he co n c e pt of ho ld i ng 
elect ions t o  se lect government of­
f i cia ls .  
F-1 8 5 6
C A U G H T !
c c ,  1 -5 
25 m i n .  C o l o r  
A new a n d  un i q u e  f i l m  w l t li an  
lmpact fu l  message: "S hop l i f te rs a n d  
t h i eves beware • . .  you're go ing  t o  g e t  
caught ! "  
F-1 8 8 3
N O  WALLS :  A P R I S O N  Fl  L M
C F ,  1 97 2 S 
26 m i n .  C o l or 
A mounta in  pr i son  ca m p  where the  
men wor k o n  the  roads and h i l l s ides. 
A fi lm a bout t heir  fee l ings  o n  do ing  
time , on soci e t y  a nd rehabi l i ta t i o n .  
F - 1 9 8 6
S E R VA NTS O F  T H E  PEOPLE
S N D ,  1 9 74 5 
52 m i n .  C o l o r  
F o u r  m e m b e r s  o f  the  U . S .  H ouse o f  
R e presen ta t i ve s  g ive l n s ig l1 t  i n t o  t h e  
w o r l< i ngs  of o n e  o f  t h e  most 
powe r f u l  l e g i s l a t i ve bodies . 
F - 1 99 8
H E R I T A G E  I N  B L A C K
E B F ,  1 9 72 1 -5 
2 7  m i n .  Color  
A 2 0 0  y e a r  p .1 11 o r c1 1 1 1a that  st re tches  
from t 1 1 e  f i r s t  s t ruggles  of  b l a c k  
p e o p l e  to  be f re e  or  c h a i n s  t o  t o d a y 's 
s t r u g g l e s  to be f r e e  o f  i n v i s i b l e  bonds .  
Revea ls  t h e  b lack  m a n 's i n t e n se 
p a r t i c i p at i o n  i n  A m e rica n l i fe-­
. f ig l1t  i n g  f o r  o t h e r  peop l e ' s f reedom 
a n d  m a k i n g  important  c o n t r i b u t i o n s  
to  sc ience ,  i n du s t ry, educat i o n ,  
mus ic ,  l a b o r  moveme n t ,  spor ts. 
F-2054
C H AN G I N G  T H E  LAW 
B F A ,  1 968 P-5 
23 m i n ·. C o l o r  
I l l u s t ra tes  t h at t wo m a j o r  a n t i t h e t ica l 
f or c e s  are  be ing a p p l i e d  I n  a t t em p t s  
to  c h a n g e  law. O n e  Is outs ide t h e  l a w ,  
o n �  Is  responsive to  law. 
F-2096
W H Y  WE HAVE T A X ES , T H E 
T OWN T H AT H A D  NO PO L I C E -
M A N  LCA,  1 9 70 P 
7 m i n .  C o l o r  
T h e  s i m p l e  i d e a  of t a x J t i o n  to
acco m p l i sh  a co m m o n  goal  i s  st1 ow n .  
The f i l m  concl u d e s  w i t h  e x a m p l e s  o f  
m o d e r n  serv ices prov ided by t a xes .  
F-2097
W H Y  WE HAVE LAWS , S H I V E R ,
G O B B L E  A N D  S N O R E
L C A ,  1 9 70 p 
7 m i n .  Co lor  
U s i ng a t1 u m o r o u s  t r io of ct1 .1 racters ,  
t 1 1 i s  f i l n1 s l 1ows wt1y r u l e s  arc  
ncce ss.i r y ,  a n d  �io c s  on  to dev e l o p  t t10 
concept o f  l aws. 
F-2099
T R O U BLE WITH THE LAW 
L C A ,  1 9 7 3  1 -5 
1 6  m i n .  Color 
A co l lege  s t u d e n t  i nvo lved i n  an  a u t o  
acc i d e n t  rej ect s t h e  s t a n d a r d s  by 
w h ich  t 11e  c o u r t  f in d s  h l rn  gu i l t y ,  a n d  
d e c i d e s  t h a t  j u st ice h a s  not  been 
served by t h e  Ie9al  proce ss. 
THE B ILL OF RIGHTS AN D OTHER--------- ---
AMEN DMENTS TO THE U .  S. CONSTITUTION 
On the next page you will find a copy of the Bill of Rights 
plus some other amendments, all of which have been re-written so 
that they are more 11 readable 1 1 to your kids. Throughout each of 
the different books we're using, references are made to various 
amendments, and the kids are supposed to flip to the back of the 
book and read the amendments in order to complete the lessons. 
In their original language , the amendments to our Constitution 
are pretty tough reading • . • •  to kids they're nearly impossible 
to understand . Although I have not come close to acheiving a re­
write on the 5th or 6th grade level ,  I hope I ' ve cleared up the 
mess a little. Some· comments you should ke�p in mind if you in­
tend to use the 11revised 11 -Amendments: 
• I've made them easier to read partly by choosing words
which the kids might be more familiar with , but also
by simply cutting out much of the detail. You should
familiarize yourself with the original wording of the
particular amendment so that you know what parts of it
I've left in and what parts of it I've left out .
1 Don ' 1t forget that the original wording is still available 
in the back of your books. (for Lawmaking and Police). 
Perhaps you might want to use the re-write first ,  and 
when your kids have a basic understanding of what the 
amendment says , go to the full amendment for the details . 
• If you can contribute by revising what I ' ve written • • •
even just a little bit • • • . please do.
• I've left some of the terms which might appear at first -
to be "technical , 11  from the students' viewpoint, e .g. ,
1 1due process" and "equal protection. "  This is because
your students should become familiar with these concepts;
they are important phrases.
• The Bill of Rights includes the first 1 0  amendments . I
also included the 14th Amendment because of its importance,
and the 26th Amendment and the proposed Equal Rights Amend­
ment because of their recent history .
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1 st :
2 nd : 
3 rd : 
Uni ted . States c i t i zens have these freedoms: 
. reli gi on 
. speech 
. press 
. to gather together peacefull y 
.to ask the government to correct i njust i ces. 
Uni ted States c i t i zens have the r i ght to keep and use fi rearms 
for nati onal securi ty. 
Sold i ers deni ed lodgi ng i n  c i t i zens' homes. 
Uni ted States c i t i zens have the r i ght to pri vacy for themselves , 
4 th 
■ the i r houses and the i r  belongi ngs. All searchi ng and taki ng of
■ possessi ons must be reasonable. A search warrant i s  requi red. 
It must li st the place to be searched and what i s  taken. 
5 th 
■ Un i ted States c i t i zens have the r ight to refuse to test i fy
■ aga i nst themselves. 
6 th :
7 th : 
8 th : 
Un i ted States c i t i zens have the r i ght to: 
.a speedy and publi c tri al 
. a  j ury tri al i n  a cr imi nal  case 
.face the i r accusers. 
Un i ted States c i t i zens have the r i ght to a jury tri al i n
c i v il  matters. 
Uni ted States c i t i zens have the ri ght to reasonable bai l ,  fi nes 
and pun i shment. 
_; 9 th : Un i ted States c i t i zens have more r i ghts than those that appear here.
� 10 th : Some powers are g i ven to the Nati on. Other powers are reservedfor the States. 
14  th : 
26 th : 
United States citizens have the right to equal protection of 
the l aws. No one shoul d l ose their l ife , l iberty or property 
without due process of l aw .  
United States citizens have the right to vote if they are 1 8  
years ol d or ol der . 
PROPOS ED AMENDMENT : ·  1 1 EQUAL R I GHTS AMENDMENT 1 1  ( ERA )
United States citizens have the right to be free from discrimination 
because of sex. 
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SUie Con1utuUon) LEGISLATIVE AFFAIRS AGENCY 
GLOSSARY 
ACQU IT  To be found not gui,l ty 
ACQUITTAL. I n  a cri mi nal case, a finding that the defendant 
i s not g u i lty . 
ADMENDMENT Ah addi t i on or change to a bi 1 1 , statute or 
const i tution . 
•
ALLEGE To make or state an accusation . 
APPEAL Take a case to a hi gher court for revi e0 . 
ARRA I GN . To bring a pri soner to the _bar of the court to 
answer the matter charged upon hi m .  
ARRAI GNMENT . - The bringing of the accused before a j u�ge to 
�ear the compla int  so the accused may enter a 
pl ea of guilty or not gui lty. The j udge may 
decide to set bai l during the arrai gnment . 
ARREST . . Tak i ng a person under control by lawful authori ty . 
ASSAULT . An inten t i onal threat v�hi ch would reasonably 
make the person threatened feel i n  danger of 
physical - harm . 
ATTORNEY . Lawyer , counsel 
AUTHOR ITY . Legal right to con trol--power . 
BAI -L  . . . Money that the judge makes the accused person 
pay to the court to make sure the accused will 
show up at the tri al. The bail money i s  usual ly 
lost i f  the accused does not show up at the 
tri al .  People who can not pay bai l mus t . stay 
i n  jail until their trial . - Bai l is returned 
after tri al . 
BA I LIFF  . . . . . An off i cer of the court who has _ charge of the 
accused pers6n while he or she is in the coLlrt­
r,oom '.
BATTERY . An intent i onal and unprovoked harmfu l physi cal 
contac t by one person with another person . 
B I LL . A proposed l aw prese� ted to a lawmak i ng body . 
BOND A pronr i se to pay a sum of money i f  the terms of 
bai l are not fai thful l y  performed . . 
BRIBE .  . . To gi ve or promi se someth i ng i n  order to induce 
someone to do somethi ng i llegal . 
B URGLARY The breaki ng. and eneteri ng the premi ses of 
another w i th the i ntent to commi t a crime . 
CAMPAIGN The organized effort . by d ifferent politi cal 
candi dates or organi ziti ons for the speci al 
purpose of getting someone el ected to � : gov­
ernmen t offi ce or some i tem approved by the 
voters , such as a tax levy . 
CHAMBERS A pl ace where a judge hears matters not requi ri ng 
act i on . i n  court .  
CHARGE H An i nstruct i on gi ven to the jury by - the judge; 
2) An accusati on made by legal authori ties .
CITIZEN . ,  A person i s  a ci t i zen of a state or na ti on i f  he 
or she i s  born there, or chooses to become a ci -
t i zen of that state or nati on .  Cit i zensh i p  
gi ves certai n rtghts , but a l so i mpoies some 
responsi bi l i ·t i es . 
CIVIL CASE . , A  lawsuit to enforce a ri ght or gai n payment 
for a wrong (other than a cri mi na l offense) 
done to a person or party by another petson or 
party . 
CIVIL LAW . The rule� which regulate J eg� l affai rs between 
pri vate . persons , suth as contracts and other 
agreements . 
CLERK . · . . Court offici al who keeps court records , offi cial 
files , etc . 
CLIENT . . . . .  A person who engages the servi ces of a speci ali st 
or an i nst i tut i on. 
COMPLAINT . . . .  The f i rst paper filed i n  a l awsui t - whi ch states 
the wrong done to th� plai nt iff by the dsfen­
dan t  and a request ·  for a remedy by the court . · 
CONCEIVABLE . Bel ievabl e ;  i ma� i nable 
CON FESS I ON · . Owni ng up ; te l li ng one ' s  mistakes or wrong­
doi ngs . 
CONFRONTATION . Meeting face to face . 
. CONST ITU ENT . The basic plan and principles according to which a 
state or country is governed . .  
CONTEMPT A willful disregard or disobediBn ce of. the court. 
Any act calculated to embirrass, hinder, or ob­
struct the court, in the administration of j us­
tice. 
CONTINUANC E . The adjournment or postponement to a subsequent 
day of an action pending in a. court . . 
CONTRACT . - . An agreement between two or more persons where 
one makes a ·promise in exchange for something 
of value . 
CONVICTION . . . .  I n  a criminal �ase , a finding that the defen­
.dant is gui Hy . 
CONTRIBUTORY 
NEGLIGENCE Negligence on the part . of the plaintj ff that 
he l ped cause his or her inj ury . 
COP A PLEA . . .  To plead g uilty to a crime that carries a lesser 
penalty. 
COUNSEL. Lawyer. 
COURT . . Plac� where judges hear lawsuits , where lawyers 
re�resent each side and witnesses give testi�ony 
for the j ury to reach a verdict and the judge 
to make a judgment . 
COURT INJUN.CTI0N An order requiring the person or persons to 
whom it is di_rected to do or ( more commonly) 
not to do a particul ar thing . 
CRIME . . . . . . Any act considered harmful to the general pub­
lic that is -forbidden by la.w and punishable 
by a fine , imprisonment , or death . 
CRIMINAL CASE . A lawsuit . by - the government to try to fin-d 
an . accused person guil ty of committing a crime . 
CROSS -EXAMINE . To examine, through q uestioning, a witness called 
by the opposing side, usually with the purpose 
of d i sproving his testimony : The defense counsel 
c ross-examines witneises cal l ed - by the pros� cuting · 
attorney. 
CURFEW. A ti'me set by the authori ti es after wh i ch certai n 
persons ( usually juveni l es are not al l owed to 
be out on the streets or in publi c p l aces . Some­
times excepti ons are made such as when juveni les : 
are aciompani ed 'by an adult . They may then be · 
allowed to be out after the curfew time . 
CUSTODIAL 
ARREST . . . . . . . . . An arres t wh i ch involves hold i ng a person to 
answer a crimi nal chare ; the mere i s s uance of 
a ti cket for a s imple traffic v i olati on would 
not ordinarily by a custodial arrest :  
CUSTODY . In the keeping of the poli ce or court . 
DAMAGES . Money th �t a court orders pai d to a persoh or 
party ( usually the plai ntiff) who has s uffered 
a los s by another person or p·arty who caused 
the los s (usually the defendant) . 
DANDER Anger ; temper . 
DEFENDANT . A person ag·ainst  whom a legal · action is  brought . 
DE FENSE. The evidence offered by th� party agai nst wh i ch 
a legal action i s  brouiht . 
DEFENS E 
ATTORNEY The lawyer who defends the .defendant or the · · atcused person .
DEGRADING.  . . Di s graceful or debasing ; dragging down one 1 s 
moral character . 
DEHUMANIZING Depr iv ing of human,- qualiti es. 
11DEL I NQUENCY . A term used in place of the world cri me 1 1  when
youth s ,  or juveni les under a certai n age are 
involved (the age varies from state to state). 
DEPOSITION Statements a lawyer gets from w i tnes�es before 
a trial . 
DETENTr 'ON. The act or state of keep i ng i n  custody; con­
finement . 
DETERENCE. A way to d i scourage or p revent. a person from 
commi tting a crime . 
D I SORDERLY 
CONDUCT . Atts against the publi c peace defined by law 
as d i sorderl y and i nj uri ous to the ri ghts of 
others . 
DIVULGE . To reveal_or make publi c. 
DUE 'PROCESS . Fai r  treatments. 
ENDEMIC. C haracteri sti c ef a place or people ; preval ent 
among a group of people. 
ENFORCE. To requi re obedi ence to a rule or a law . 
EV IDENCE Facts ; proof; a statement or a thi ng that makes 
clear somethi hg i s  true or happenerl. 
. FACT . Somethi ng that ex i sts and i s  re�l . 
FARGE . Somethi ng that i s  absurd, ri di culous, or has 
no mean_i ng. 
FELONY . . . . .  A very seri ous cri me such as murder , armed rob­
bery , etc . . where i mpri sonment i s  usual ly for more 
than one year. 
FORN I CATION. Unlawful sexual • i ntercourse. 
FRISK . . . . A :pat-down 
1
gi ven by poli ce on the outside of 
a suspect s clothes i n  search of weapons : 
GRAFT . . . Tak i ng advant�ge of one ' s  posi ti on t6 gai n  
somethi ng di shonestly; anythi ng acqui red by 
such i llegal m�thods. 
GRAND JURY . . . A jury \vh i ch hears compl ai nts and accus ati ons 
of a- cri me and whi ch can make formal accusati ons 
or indi ctments after whi ch the accused i s  
tri ed i n  court. 
GRAND ' LARCENY � Theft of property worth. more than a certai n 
amount of money a� set by law . 
GRiEVANCE . A complai nt about a real or i magi ned wrong . 
GUILLOT INE An i nstrument for beheadi ng ,  wi th a heavy blade 
that sl ides down bet1veen two verti cal guides. 
HEARING. A l i steni ng (A meeti ng between the judge or the 
exami ner , parents , and 'the accused juven i le 
where each side i s  presented i n  a fai r  manner 
i n  order to make the deci s i on about what wi ll 
happen to the juveni le . ) 
HERESY . A beli ef opposed to church doctri ne or domi naRt 
opi n i on. 
HOLE . .  I solati on ;  a sman room wi thout wi ndows where 
a pri soner i s  confi ned for extraordi nary puni sh­
ment. 
IMMORTALITY . Everlas ting life . 
IMMUNITY . .  . A privilege granted to a person , making him or 
her exempt from legal prosecution or punis h ­
men t  concerning a particular case . 
IMPARTIAL . .  . Fair ; without prejudice � 
INCORRIGIBLE . .  So bad that it is believed one can ' t  change 
for the better. 
INDETERMINATE 
SENTENCE . . .  A prison sentence for an unspecified number of 
years . 
INDICTMENT A formal accusation of the commis sion of a crime 
again st a person by a grand jury . 
INTERPRET . . . To make clear the meaning of . 
JOY-RIDING . . .  Stealing a car with the intent to return it 
after taking  a ride . Some state l aws make a 
distinction between joy-riding and outright 
auto theft , but mos t do not . 
JUDGE . A person ap pointed or el ected to hear and decide 
q uestion s of law in court cases , and to make cer­
taint  that fair procedures are used . 
· JURISDICTION . The geographical area in which a court can hear
and decide l egal matters . 
JURY . . . . . . . .  A group of people (usually twelve ) ,  chosen by 
law and satis factory to both sides of a lawsuit, 
to decide the facts of a case . 
JUVENILE ·coURT . A court of summary juris-diction which without 
a jury hears cases and determines punishments 
of youthful delinquents .
LARCENY . Theft of  any kind : 
LAW . . . A sys tem of rules made by a government to pro­
tect society ; a s tatute · · or act pas sed by the 
legislature. 
LAWYER . . . A person who has been ·licensed to represent 
others in legal matters . 
LEGISLATURE . . .  A body of el ected representatives o f  the peop l e
which pas ses , or refuses to pas s , bills intro­
duced by members of the legislature . 
LENIENT . . Mild, not harsh or severe . 
LIABILITY . A legal · responsibility, obligation, or debt . 
LITIGATION A lawsuit ; the process of making a lawsuit ; 
the process of making a claim in court . 
LOBBYIST . . Person who tries to influence the members of 
a legislative body to stop or  to push through 
bills . 
LOITERING .  Standing around idly without any real purpose 
or  goal . Just hanging around .
MALICE . . An intentional doing of a wrongful act without 
good cause , wi_th intent to do injury . Evil 
intent . 
MANDATORY . . Obligatory ; required . 
MANSLAUGHTER The unlawful killing of another without malice, 
which may be either voluntary o r  involuntary . 
MIRANDA WARNINGS The warnings law enforcement offic i al s  are 
· required to give suspects before questioning
can begin, as specified by the Supreme Court
ruling in the case Miranda v .  Arizona .
MISDEMEANOR . . .  A less serious crime such as resisting arrest 
or  petty larceny ( property of small value) ,
where the imprisonment cannot be for more than
one year .
MOCK . Make believe . 
MURDER The unlawful killing of another person that 
is planned in advance with evil intent ( malice 
afo rethought) . 
ORDINANCE . A local law or  regulation issued by a municipality 
or other local government authority .
PENALTY . Punishment . 
PENANCE . . An act that is performed to make up for wrong ­
doing . 
PENITENTIARY A state o r  federal prison for those convicted 
of serious crimes . 
PERJURY . . . .  Lyi ng whi ch under oath . 
PET IT  ( PETTY) 
JURY . . . . .  A tri al jury whi ch dec ides questi ons of fact 
i n  a court case . 
PET IT  LARCENY . Theft of property worth les s  than a certai n 
amount of money as set by law . 
PET ITION . Ask earnestly (C it izens can s i gn a pet iti on to 
make a formal request  to do somethi ng) . 
PLA INT I F F .  The person or party who fi les a complai nt and 
br i ngs a- l ega 1 acti on agai nst another person o
party . 
PLEA . . . . An accused person ' s  an swer to an i ndi ctment . 
PLEA BARGA IN  An i n formal arrangement between the prosecution 
and defense, approved by a court, i n  whi ch a 
cr i mi nal defendant pleads gui lty to les ser charges 
than those b rought agai n st  hi m or her by i ndi ct­
ment . 
POL I TICS . The study of how government operates . 
PRECEDENT . Us i ng previ ous court dec i s i on s  for gui dan ce i n
dec i di ng que sti on s  of l aw i n  a s i mi lar case . 
PREDICT . . . Forecast or  tell beforehand . 
PRE -TRIAL 
HEARING.  A presentat ion of testi mony and arguments to 
the judge occurri ng before the tri al .  
PROBABLE CAUSE Reasonable grounds for bel i ef, requi red b y  the 
Fourth Amendment to the Con sti tuti on , before 
any search of the area protected by that amend­
ment can be made . 
PRO[3ATION .  . . . A method of treati ng juven i le deli nquents by 
re l eas i ng them i n  care of thei r parents or other 
guardi an ,  but under certai n speci fi ed cond iti on s ,  
i n cludi ng . supervi s i on by an offi cer of the court, 
called a probat ion offi cer .  
PROSECUTOR Lawyer who defends the i nterest and the ri ghts 
of the people of the state agai nst the defendant 
i n  a c r i mi nal tri al .  
r 
PUN ITI VE . . . . Relati ng to pun i shment ; i n fli cti ng pun i shment . 
RECIDIVISM . Repetition of criminal acts by one person. 
RECOGNIZANCE An obligation entered into before the court to 
do some particular act ; release on personal re­
cogni zance ( rather than bond ) would be a release  
on a defendant ' s  personal promise to appear be­
fore the court when required . 
RECORD . . . The official written report on proceedings in 
a court of law. 
REHABILITATE Making over to a good condition. 
REPEAL . .  To take back an exis ting law. 
REPORTER The court reporter records court proceedings and 
later makes good copies of some of them . Good 
records are important when a case i s  appealed 
to a higher court. 
RESIST . . . . To oppose by u sing direct action or some kind 
of force. 
RESPONSIBILITY Having an obligation. 
RETRIBUTION. . The act of giving or rece1 vlng puni s hment that 
is regarded as equa 1 in severi ty to the crime 
committed. 
REVENGE/ 
VENGENCE Inj u ry or puni shment that is inflicted in return 
for an inj ury or ins ult. 
SEARCH . . . . .  An examination of a person or that person ' s  per­
sonal property, hou s e ,  or other premises in order 
to locate anything that could be used as evidence 
in a legal proceeding. 
SEARCH 
WARRANT. A court order au thorizing the police to make 
a search in a certain place. 
SENTENCE . The puni shment or penalty given by the j udge 
to a person convic ted of a crime after the j u ry 
has given the verdict. 
SHOPLIFTING . . .  Stealing goods which are dis played for sale 
in a s tore. 
STATUTE . . . . .  A law pas sed by a s tate legislature or the 
Congres s of the United States. 
STEREOTYPE . . .  To lump people together in one group or cat­
egory and ·  then to believe that  everyone in that 
group or c ategory is exactly alike . 
SUBPOENA A court order to appear in court to give tes ­
timony . 
TAKE INTO 
CUSTODY . Placed under the physical control of (not neces ­
s arily meaning arres ted) . 
. TEST IMO NY. . . Evidence given by a witnes s under oath . 
TORT . . . A wrong done to another person other than a 
cri mi na 1 ·act . 
TRANSCRI PT A written copy. 
TRIAL. . . A legal case in a court decided by a j udge and j ury . 
TRIAL JURY . . .  A group of citizens tha t lis tens to the evidence 
presented i n  a courtroom and gives its verdict ; 
also c alled petit j ury. 
TRUANCY . . Unau thorized absence , u s ually from s chool. 
VANDALISM .  Deliberate defacement or des truction of property . 
VE RO I CT. The decision made by the j ury during a trial. 
VIOLATE. Break . 
VO IR D IRE. The ques tioning of pos sible j urors by the j udge 
and the lawyers to decide whether they are a ccept­
able to decide the case . 
WA I VER . . . . . A written s ta tement giving up some righ t ,  interes t ,
or the like : He signed a waiver on his piece 
of property. 
· WARRANT . . . . .  A written document , iss ued by a j udicial officer , 
a u thorizing a law enforcement officef to make an 
arres t ,  s eize property , make a search , or carry 
out  a j udgment .
W I TNESS . . . . .  A person who has informa t i on as to wha t he or 
she has seen or otherwise observed a bout a case. 
WRI T O F  HABEAS 
CORP US • • Used to find out i f  the detaining or imprison­
men t  of a person is unlawful . 
ZON I N G  
ORDINANCE . A public regulation specifying  the kind of 
structure which can be built in a particular 
area. 
